




















their	 efforts	 to	meet	 the	 early	 literacy	needs	of	 children	which	were	 the	 targeted	goal	 of	 the	
study.	Also,	unlike	most	previous	 intervention	studies,	which	resulted	in	change	to	a	specific	





































Early	 childhood	 education	 can	help	 all	 children	but	 quality	 early	 childhood	 experiences	
are	particularly	critical	for	children	from	low	socio-economic-status	(SES)	families	(Snow,	Burns,	
&	Griffin,	 1998;	 Snow	&	Paez,	 2004).	 Lower	 SES	 children,	who	 tend	 to	 be	 behind	 their	 peers	




















There	 is	 a	 strong	 correlation	 between	 early	 literacy	 skills	 and	 later	 reading	 success	





















more	 research	must	be	 conducted	 in	 local	Head	Start	 classrooms	 to	examine	how	children	 in	
these	programs	receive	early	literacy	services	and	how	literacy	instruction	for	these	children	can	
be	supported	and	improved.
The	 impact	 of	 learning	 environments	 and	 classroom	 quality	 on	 low	 income	 children’s	
language	and	literacy	development	has	been	confirmed	by	many	studies	in	the	literature	(Clark	




fosters	 literacy	 learning	 is	 created	by	 the	 teacher.	 It	 has	 been	 concluded	 that	 teachers	 are	 the	



























The	 intended	 outcome	 for	 this	 study	was	 to	 increase	 overall	 quality	 of	 the	 program	 by	














































































































































The	 early	 literacy	 quilt	 that	was	 used	 in	 the	 study	was	 a	 piece	 of	 the	 Early	 Childhood	
Literacy	 Includes	 Parents,	 Staff,	 and	 Education	 (ECLIPSE)	 toolkit	 created	 by	Department	 for	




professionals,	 literacy	 teaching	 and	 learning	 tips,	 and	 a	 set	 of	 literacy	 information	 sheets	 for	




















The	 researcher	 read	 the	 transcriptions	 of	 the	 individual	 and	 focus	 group	 interviews	 and	 the	



















of	 establishing	 credibility	 or	 internal	 validity.	 According	 to	 Lincoln	 and	 Guba	 (1985:	 p.283),	
peer	debriefing	is	a	process	of	 talking	“with	a	non-involved	professional	peer	with	whom	the	
inquirer	can	have	a	no-holds-barred	conversation	at	periodic	intervals”.	The	debriefing	process	





























improvement	effort.	 It	 increased	 the	 focus	and	satisfaction	of	 the	participants	and	provided	a	
tangible	product	 to	 show	 increased	understanding.	The	 interview	data	 clearly	 confirmed	 that	
having	an	end-product	increased	motivation	for	finishing	the	study.	It	gave	teachers	a	focal	point	
as	they	used	the	quilts	to	document	new	practices	learned	regarding	early	literacy.	Furthermore	
the	 teachers	 took	 pleasure	 in	 having	 an	 end-product	 that	 reflected	 their	work	 and	 children’s	
learning	in	their	classrooms.	For	example,	one	teacher	said:
“…	preparing	a	quilt,	and	it	was	a	good	way	to	show	a	whole	year’s	activities,	you	know,	












diversity	 in	her	classroom.	The	booklets	were	about	 the	countries	 from	which	children	 in	her	
classroom	came.	Also,	 there	was	 a	 “Word	Wall”	 created	by	 the	 children,	who	 selected	words	
for	each	letter	in	the	alphabet	and	listed	these	words	in	alphabetical	order.	Moreover,	the	quilt	
included	three	stories	told	by	children.	Julia	wrote	these	stories	down	and	placed	them	on	the	




















prepared	 a	 homework	 sheet	 for	 students	 asking	 questions	 such	 as	 “What	 letters	 are	 in	 this	
word?	How	many	letters	in	this	word?”;	“Can	you	write	the	first	letter	of	this	word?”;	and	“How	
does	this	word	help	us?”	Rina	aimed	to	 involve	parents	 in	 this	activity.	The	children	took	the	
homework	home	and	completed	it	with	their	parents.	It	was	a	well	thought-out	writing	exercise	
which	promoted	parental	involvement	in	children’s	learning.	Overall,	writing	samples	dominated	










As	 with	 Rina,	 Tammy	 focused	 primarily	 on	 writing	 in	 her	 quilt,	 including	 samples	 of	
children’s	name	writing	exercises.	As	for	reading,	she	included	only	a	very	limited	number	of	
samples.	 Examples	 of	 reading	 activities	 from	 Tammy	 included	 a	 circle-time	 reading	 activity	
conducted	 by	 the	 lead	 teacher	 and	 a	 read-aloud	 activity	 conducted	 by	 a	 visiting	 storyteller.	
Compared	to	the	two	other	teachers	discussed	above,	her	quilt	had	fewer	early	literacy	activity	
samples	directly	from	the	children.





The	 fourth	 teacher,	Maggie,	 created	a	quilt	different	 from	 the	others.	As	noted	 in	earlier	
chapters,	nothing	was	imposed	on	the	teachers.	Therefore,	she	chose	to	create	a	paper	or	poster	





















	 A	 spirit	 of	 collaboration	 and	 increased	 focus	 on	 communication	 emerged	 among	
participants.	The	data	collected	from	individual	teacher	interviews	and	focus	groups	demonstrated	





was	hoped	might	contribute	 to	 sustaining	 the	momentum	for	positive	change	 throughout	 the	
program.	Rina	reported	that	the	study	provided	an	opportunity	to	talk	with	the	other	teachers,	






















Increased	 collaboration	 and	 communication	 between	 teachers	 and	 parents	were	 another	






































factors.	 First,	 this	 teacher	 held	 a	 B.A.	 degree,	 and	 educational	 level	may	 be	 a	 factor	 in	 belief	
changes.	 Second,	 she	was	 very	 enthusiastic	 about	 the	 study,	 and	 her	 scores	were	 the	 highest	




and	quantitative	data	 confirmed	 that	 all	 of	 the	 teachers’	practices	did	 change	over	 the	 course	
of	the	study.	These	practical	changes,	however,	occurred	in	two	domains:	First,	in	the	physical	
environment,	including	utilizing	the	environment	for	increased	literacy	activities,	and	so	on;	and	
second,	 in	 teacher	practices,	 including	 increased	creativity	and	awareness,	pillow	 talk,	 library	
visits,	and	so	on.	
Change	 in	 the	 physical	 environment	 was	 obvious	 in	 each	 classroom,	 and	 all	 teachers	



























The	 central	 research	 question	 for	 the	 current	 study	 was	 as	 follows:	 Is	 a	 collaborative	





















the	project	enabled	each	 teacher	 to	find	 the	support	and	 time	needed	 to	change	her	 literacy	
practices.	Also,	being	within	their	own	daily	routines	and	familiar	environments	removed	the	
stress	that	may	result	when	engaging	in	professional	development	activities.	In	other	words,	




Classroom	 environment	 can	 play	 a	 central	 role	 in	 promoting	 children’s	 early	 literacy	
development	(Neuman	&	Roskos,	1997,	1998;	Roskos	&	Neuman,	2001).	The	limited	integration	
of	 early	 literacy	 related	materials	 into	 some	 of	 the	 classrooms	may	 have	 been	 related	 to	 the	
organizational	 structures	 of	 classroom	 environment	 on	 children’s	 learning.	 Despite	 this,	
through	awareness	was	increased	and	horizons	broadened	for	all	four	teachers	related	to	early	
literacy	learning.	At	the	end	of	the	study,	the	teachers	were	more	likely	to	plan	and	implement	















Through	 the	 process	 of	 preparing	 the	 quilts,	 a	 true	 working	 research	 partnership	 was	
established	between	the	researcher	and	the	participant	teachers.	In	order	to	create	these	quilts	












study,	 the	 trusting	 relationship	 among	 the	partnering	 researchers	 and	 teachers	 created	 a	 safe	
context	for	change	to	occur.	














provided	 to	 the	 teachers,	 in-class	 meetings,	 one-to-one	 interactions	 between	 teachers	 and	
researcher,	 and	having	an	end-product,	 the	 teachers’	knowledge,	perceptions,	 and	motivation	





staff	 have	 the	 responsibility	 of	 creating	 the	 classroom	 environment,	 designing	 early	 literacy	
activities	and	experiences,	and	interacting	with	children	to	build	and	expand	their	skills.	In	the	





teacher	programs	must	 therefore	make	a	commitment	 to	ensure	 that	 their	graduates	have	 the	
knowledge	and	skills	to	meet	the	literacy	and	language	needs	of	the	children	they	serve.	Ensuring	
the	high	qualifications	of	teaching	staff	requires	that	early	childhood	programs,	including	Head	
Start,	devote	 funding	 to	ongoing	professional	development.	Through	 such	programs	 teachers	
can	 develop	 their	 knowledge	 and	 competence	 in	 supporting	 all	 children’s	 early	 literacy	 and	
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